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Pupil premium strategy statement 

This statement details our school’s use of pupil premium funding to help improve the attainment 

of our disadvantaged pupils. It outlines our pupil premium strategy, how we intend to spend the 

funding in this academic year. 

Any changes and updates made to this document at the end of Year 1 of the strategy are evident 

in purple.  

School overview 

Detail Data 

School name City Academy Whitehawk 

Number of pupils in school  385 

Proportion (%) of pupil premium eligible pupils 61.9% 

Academic year/years that our current pupil premium 

strategy plan covers (3 year plans are recommended) 
2024-2027 

Date this statement was published 31.12.2024 

Date on which it will be reviewed 

 

20.07.2025 

20.07.2026 

20.07.2027 

Statement authorised by Thomas McMorrin 

Pupil premium lead Thomas McMorrin 

Governor / Trustee lead Janis Taylor 

Funding overview 2024-25 

Detail Amount 

Pupil premium funding allocation this academic year £331,750 

Pupil premium funding carried forward from previous years 

(enter £0 if not applicable) 
£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, 

state the amount available to your school this academic year 

£331,750 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our mission is to provide an outstanding education for the children of East Brighton, enabling 

every child of Whitehawk to be the very best they can be. We strive to develop children’s 

aspirations, their self-esteem and their academic achievement in a safe and stimulating learning 

environment. It is vital that all learning opportunities are of a consistently high quality and 

therefore we work tirelessly to ensure that children attend school, feeling a strong sense of 

belonging and be ready to learn. 

Through analysis of the school’s challenges, we established our mission and qualities. It is our 

ambition that all stakeholders understand and embody these qualities to increase the likelihood 

of their sustained safety, happiness and success. Spelling out ‘career’, our qualities demonstrate 

our high expectations for all. 

 

 

 

 

One of our CAW Qualities that shapes the nature of our work and frames our view of children’s 

success is EXCELLENCE. This strategy is designed, with a weighting towards ‘wider strategies’, to 

create access to our curriculum in order that children achieve personal excellence – doing the 

best that they can possibly do. It is an important act in seeking to mitigate disadvantage, 

therefore, that shared spaces within the school environment showcase everybody’s excellence so 

that children know that we will all produce great work. 

Following a successful review of our previous three-year pupil premium strategy, we are 

strengthened in our conviction that this grant is used in its entirety to create equality of 

opportunity and to negate the complexity of challenge that socioeconomic disadvantage might 

create. More than 60% of the City Academy Whitehawk community is eligible for the Pupil 

Premium Grant and the IDACI indicators of 2024 demonstrate that 81% of our children are in the 

top 10% most deprived in the country. 
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If roughly 8 out of every 10 children of our school community lives in state-defined disadvantage, 

the principle behind our funding allocation is that structures and systems at CAW will enable 

every child to succeed. It is our intention that every single child in our community can meet their 

potential – we allocate the pupil premium grant strategically to teaching, targeted teaching and 

wider structures and systems that create equality of opportunity to our safe, supportive and 

academically rich learning environment.  

 

Through this strategy document, we outline the actions we will take to mitigate many known 

effects of socio-economic disadvantage. By using Pupil Premium Funding to form an effective 

Welfare structure at City Academy Whitehawk, we can ensure that children’s primary needs are 

best met in order that they can access our academic offer, making rapid progress from their 

starting points, especially in Early Reading. Our GAG funding will continue to enable our Quality 

of Education Team to accelerate pupil progress and secure academic achievement – our ambition 

here is to teach excellently, securing annually increasing attainment indicators so as to 

demonstrate that the children of Whitehawk are learning, meeting their potential due to an 

ambitious and rigorous curriculum that is worthy of emulation. 

We feel strengthened in our conviction in designing and implementing this Pupil Premium 

strategy. Over the course of the previous strategy, the school’s children have gone from strength 

to strength, with us meeting the attainment of the top 25% of similar schools in KS2, exceeding 

national averages for attainment in EYFS and Phonics and the local welfare survey indicating that 

96% of children report a sense of belonging. Our Ofsted report from 2024 states: ‘The school has 

precisely tailored the personal development offer to reflect the school’s context. The school sees its 

offer as a way of raising pupils’ aspirations and helping them to understand the world beyond the 

local area. This is evident in the school’s values, which provide pathways for future success. The 

careers fairs, inspirational role models and various extra-curricular trips support deliberately chosen 

learning opportunities. As a result, pupils develop a deep sense of equality and maturity and see 

themselves as ‘agents of change’ in their community.’ 

Our intent is to build upon this success, supporting the children of Whitehawk to thrive. 
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Challenges 

This details the key challenges that might inhibit pupil achievement at City Academy 

Whitehawk. 

Detail of challenge 

1: Next-phase readiness 

Some children might not be well prepared for the next stage of their education 

Joining Early Years, children's Early Reading starting points might be low and leadership and teaching of an 

exceptional standard is required; rapid progress will be required from starting points in reading and in the other 

core subjects. 

Many children join CAW with developmental delay in language acquisition, understanding and application. These 

children’s vulnerabilities might be compounded through their communication profile. 

Some children's SEMH profile inhibits their ability to communicate themselves and this might manifest as in-

creased anxiety in the KS2/3 transition period. 

2: School engagement 

Some children and/or their family might not yet be able to engage with the school’s offer 

Not all families prioritise school attendance and therefore children's safety cannot be ensured, development 

might be delayed and academic achievement might be impeded. 

Some children might require an extended school day in order to ensure attendance, provide access to social 

interaction, play opportunities and food. 

Many carers, children, colleagues and external agencies require a lead professional as a point of contact at CAW 

in order that children's welfare is of the highest possible standard. 

3: Safety and success at school 

Some children’s presentation might lead to reduced likelihood of their safety or success at 

school 
Some SEND learners with complex needs might not yet able to access our curriculum offer according to their 

Individual Support Plans and their year group’s national curriculum expectations: 

• Cognition and Learning needs might preclude successfully accessing the learning from the child’s year 

group national curriculum objectives and linked assessments 

• SEMH profiles might impede children’s ability to behave appropriately and safely in the school environ-

ment. 

• Communication and Interaction needs might preclude children’s ability to keep themselves and others 

safe and access the school curriculum. 

• Children’s ASC profiles are likely to require explicit modelling and enhanced opportunities to communi-

cate and socialise. 

Many children who have lived through (or continue to endure) trauma require specialist provision in order that 

they can function successfully at school, at home and in the community. 

4: Socio-economic challenges 

81% of CAW attendees live in the top 10% most deprived children in the country 

Not all families are able to provide a healthy breakfast for children and as such hunger might impede physical 

development, motivation, attention and therefore achievement. 

Some carers require an earlier school start time or later collection time in order that they can study, look for 

employment or attend their place of work. 

Many families cannot afford specialist instructors for children and as such musical potential may go unidentified. 



7 
 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Children make rapid 

progress in Early Reading 

• The Early Learning Goal in Word Reading and Comprehension 

indicates rapid progress since starting school 

• Year 1 Phonic Screening Check outcomes are in line with 

national averages for ‘all’ and ‘disadvantaged’ 

• Teacher assessment in Reading at the end of KS1 is 

commensurate with PSC success at the end of Year 1 

Children make rapid 

progress in the core 

curriculum 

• Statutory assessment outcomes demonstrate that CAW 

indicators are in the top 25% of similar schools and close the 

gap on National 

• Internal assessments, including those linked to interventions, 

demonstrate progress in knowledge, skills and understanding 

Children demonstrate 

safe behaviours 

• Children targeted for SEMH intervention demonstrate progress in 

specified areas 

• Children demonstrate progress against ISP and IBP targets 

• Pre/post programme assessments demonstrate pupil progress 

• Reduced suspensions on 2023-24 

All pupils attend school 

full time 

• Statutory School Age attendance demonstrates growth on 

2023-24 and narrows the gap on ‘national’ 

• Children can articulate the purpose of school attendance and 

the roles of school staff involved in promoting this 

• Breakfast club is well attended 

• School incentive activities have a raised profile, well 

understood by children and families 

• Reduced persistent absence indicators 

Children most in need 

are supported by a 

network of skilled 

professionals 

• Children feel safe when they attend school 

• Children report a sense of belonging at school 

• Children can list their trusted adults and how to report/disclose 

their worries 

• Selected children have access to a range of skilled 

professionals for weekly sessions as appropriate (according to 

demand) and demonstrate progress against established 

targets, functioning with increased safety and success in and 

out of school 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above under the headings of: 

• Teaching 

• Targeted academic support 

• Wider Strategies 
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Teaching 

Activity Evidence that supports this approach 

Challenge 

number(s) 

addressed 

Adopt the Read Write Inc. 

Curriculum and associated 

pedagogy. To ensure the 

continued success of this, 

appoint and train an Early 

Reading leader in order 

that children make rapid 

progress from their 

baseline. They will be 

afforded 0.3 leadership 

time and a TLR2a to 

develop the practice of 

teachers and support staff. 

Read Write Inc. Phonics is a teaching programme 

developed by Ruth Miskin. It includes systematic 

synthetic phonics, reading and applying phonics to 

decodable books, and skills for writing, including 

handwriting and compositional writing. Phonics 

approaches have a strong evidence base that indicates a 

positive impact on the accuracy of word reading (though 

not necessarily comprehension), particularly for 

disadvantaged pupils:  

Phonics | Toolkit Strand | Education Endowment 

Foundation | EEF 

 

Ofsted in 2024 reported: The reading curriculum is both 

systematic and inspirational. The school uses a rigorously 

planned approach to reading that starts from pupils’ first 

days in school. Staff teach the planned content with 

consistency and fidelity. As a result, pupils develop into 

accurate and fluent readers. Pupils are enthusiastic 

readers. They are proud of the new library, and exciting, 

positive events like the weekly ‘Reading Raffle’ support 

their love of reading. Consequently, all pupils are avid 

readers at school and home. 

1 

3 

Allocate 0.6 teacher to 

enable Quality of 

Education Leaders to 

ensure that the role of the 

subject leader is being 

developed and that 

children are making rapid 

progress from their 

starting points across the 

curriculum, including PE. 

In order that we serve our community as effectively as 

possible, we have a revised leadership structure in order 

that we successfully meet the needs of Whitehawk’s 

children. 

In May 2024, Ofsted reported: Leaders at all levels share 

a drive and passion for the school’s mission. The school’s 

unrelenting pursuit of the best educational offer for pupils 

is balanced with a focus on staff welfare and well-being. 

The school staff are well cared for, and there is a close 

sense of community and purpose among staff, trustees, 

and governors. The school works exceptionally well with 

other stakeholders, including parents, to continue to 

improve the quality of education provided. 

1 

3 

Allocate 0.6 teacher to 

ensure that needs-based 

teaching is offered to Key 

Stage 2 aged children with 

complex learning profiles. 

And ensure that a member 

of support staff is allocated 

to support these children 

during their time in The 

Nest. 

Pupils with Special Educational Needs and Disability 

(SEND) have the greatest need for excellent teaching and 

are entitled to provision that supports achievement at, 

and enjoyment of, school. The attainment gap between 

pupils with SEND and their peers is twice as big as the 

gap between pupils eligible for free school meals and 

their peers. However, pupils with SEND are also more 

than twice as likely to be eligible for free school meals. 

3 

 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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Targeted academic support (for example, tutoring, one-to-one support structured 

interventions) 

Activity Evidence that supports this approach 

Challenge 

number(s) 

addressed 

The leadership of SEND, 

will ensure early 

identification of children 

requiring academic 

intervention or alternative 

provision. 

Pupils with Special Educational Needs and Disability 

(SEND) have the greatest need for excellent teaching and 

are entitled to provision that supports achievement at, 

and enjoyment of, school. The attainment gap between 

pupils with SEND and their peers is twice as big as the 

gap between pupils eligible for free school meals and 

their peers. However, pupils with SEND are also more 

than twice as likely to be eligible for free school meals. 

 

Ofsted in 2024 reported: The support for pupils with SEND 

is of the highest standard. Staff’s adaptations and 

understanding of pupils’ needs are thorough and 

responsive. Pupils across the school develop their 

knowledge in different subjects and make meaningful links 

between topics. Staff usually check pupils’ understanding 

carefully, and effective adaptations are made to close gaps 

in knowledge. Pupils typically demonstrate their 

understanding in books and discussions about their 

learning. The school has worked to address low 2023 key 

stage 2 mathematics results. Staff have benefited from 

high-quality training which is impacting positively on 

current pupils’ achievement. 

1 

3 

Administer Read Write Inc. 

Fast Track Tutoring for 

‘lowest 20%’ and those 

needing ‘keep up’ support. 

Aforementioned Early 

Reading Lead to be 

supported by Deputy 

Headteacher and Assistant 

Headteachers in 

monitoring and evaluation. 

Targeted phonics interventions have been shown to be 

more effective when delivered as regular sessions over a 

period up to 12 weeks: 

Phonics | Toolkit Strand | Education Endowment 

Foundation | EEF 

 

Tutoring can be an effective tool for helping pupils 

recover lost education; in our school we plan to use 

adults that children know to help support with learning. 

We know tutoring can have a positive impact on pupils’ 

academic progress. Evidence suggests that, compared to 

their peers who do not receive tuition, pupils who receive 

small group tuition may make, on average, 4 months 

additional progress and pupils who receive one-to-one 

tuition may make, on average, 5 months additional 

progress. This is likely linked to pupils receiving more 

feedback, being more engaged and completing work 

tailored to their specific needs. 

Tutoring can also help pupils to build resilience. Research 

shows that individual tuition builds pupils’ confidence 

and provides opportunities for staff to identify areas 

requiring specialist support. Many pupils find that 

1 

3 

 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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tutoring offers a safe space to talk about concepts they 

have struggled with in the classroom. 

Clear, positive and encouraging communication between 

staff and pupils is important. An evaluation which found 

that pupils who received tuition made +3 months 

additional progress. It also found that tuition was 

particularly effective when there was good 

communication between the tutor and school staff and 

between the tutor and pupil. 

Tuition targeted at specific needs and knowledge gaps 

can be an effective method to support low attaining pu-

pils or those falling behind, both one-to-one: 

One to one tuition | EEF (educationendowmentfounda-

tion.org.uk) 

 

And in small groups: 

Small group tuition | Toolkit Strand | Education 

Endowment Foundation | EEF 

Allocate 0.4 teacher time 

and 0.5 FTE teaching 

assistant time to deliver 

Speech and Language 

Intervention to individuals, 

pairs or small groups.  

 

SENDCo to evaluate 

effectiveness and work 

with expert teachers to 

identify those most in 

need by analysing 

performance indicators. 

Oral language interventions can have a positive impact 

on pupils’ language skills. Approaches that focus on 

speaking, listening and a combination of the two show 

positive impacts on attainment: 

Oral language interventions | EEF 

(educationendowmentfoundation.org.uk) 

 

This is delivered at CAW by two staff to individual 

children, pairs or small groups – the effectiveness is 

evidenced by the EEF below: 

 

One to one tuition | EEF (educationendowmentfounda-

tion.org.uk) 

 

And in small groups: 

Small group tuition | Toolkit Strand | Education 

Endowment Foundation | EEF 

 

https://speechandlanguage.info/ Speechlink tools are 

used to support our effective provision. 

 

1 

3 

 

Allocate 0.4 accredited 

teacher time to the 

effective delivery of 

Reading Recovery 

Intervention to individuals 

around the age of 6. 

Reading Recovery is a literacy programme designed for 

the lowest achieving children aged around six that enables 

them to reach age-expected levels within 20 weeks. 

It involves a short series of daily one-to-one lessons for 30 

minutes with a specially trained teacher. Reading Recovery 

is different for every child, starting from what the child 

knows and what he/she needs to learn next. The focus of 

each lesson is to comprehend messages in reading and 

construct messages in writing, learning how to use letter 

3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://speechandlanguage.info/
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and word detail fluently without losing focus on meaning 

and comprehension. 

Research shows that Reading Recovery achieves good re-

sults that are swift and long lasting. 

 

 

https://www.ucl.ac.uk/reading-recovery-europe/research-and-evaluation
https://www.ucl.ac.uk/reading-recovery-europe/research-and-evaluation
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Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Activity Evidence that supports this approach 

Challenge 

number(s) 

addressed 

Appoint CAW school 

staff to promote 

children’s welfare, 

support family 

engagement, lead 

professional networks, 

act as Safeguarding 

lead, ensure safe 

behaviour, identify and 

facilitate early 

intervention. Staff Roles 

to include: 

• Welfare 

Manager 

• Attendance 

Officer [0.5 FTE] 

• Four Inclusion 

Mentors 

We will continue with our system due to its effectiveness; 

when Ofsted visited in 2018 they noted: 

 

• Leaders responsible for safeguarding know the 

community they serve extremely well. This gives them 

a full and accurate understanding of the risks pupils 

face on a day-today basis. 

 

We know it to be the case (see EEF quote below) that having 

a dedicated, trained specialist for specific roles enables us 

to build a range of trust-rich relationships built on good 

communication with our community. This supports families 

to trust us in sending their children to school. 

 

When Ofsted visited in 2024, they reported: The school has 

unapologetically high expectations for behaviour. Pupils 

exceed these aspirations and demonstrate appreciation and 

respect for staff. Staff have stringent but warm expectations. 

This is reflected in how closely all staff members know each 

pupil. Pupils feel safe, and playtimes are joyous. They have 

positive attitudes to learning rooted in understanding how 

much the school cares for them. The school has a robust and 

meticulous approach to challenging attendance issues. This 

approach is having a tangible improvement with all pupils, 

and especially those who are disadvantaged. 

2 

3 

 

Continue the school’s 

effective work with 

families to ensure good 

attendance, monitoring 

our effectiveness half 

termly. 

EEF - 'increasing parental involvement in primary and 

secondary schools had on average 2-3 months positive 

impact.’ Having a dedicated person for attendance ensures 

that good communication and relationships are developed 

quickly, relationships that are established early support 

families to liaise with school and support their children in 

attending. 

 

Our Ofsted report in 2024 states: The school has 

unapologetically high expectations for behaviour. Pupils 

exceed these aspirations and demonstrate appreciation and 

respect for staff. Staff have stringent but warm expectations. 

This is reflected in how closely all staff members know each 

pupil. Pupils feel safe, and playtimes are joyous. They have 

positive attitudes to learning rooted in understanding how 

much the school cares for them. The school has a robust and 

meticulous approach to challenging attendance issues. This 

approach is having a tangible improvement with all pupils, 

and especially those who are disadvantaged. 

2 
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Allocate staff, space, 

resources and food in 

order that Breakfast 

Club runs for free, five 

days a week 08:00 – 

08:30. 

We offer breakfast for free to children due to the challenges 

children are known to face (on the right). It is our intention 

that by offering breakfast club, families are more inclined to 

bring their children to school. On average, 70 children 

attend our breakfast club daily. The EEF recently reported: 

“Our updated evaluation found that supporting schools to 

run a free of charge, universal breakfast club before school 

delivered an average of 2 months’ additional progress for 

pupils in Key Stage 1 with moderate to low security. An 

impact on attainment was not seen for pupils in Key Stage 

2. Interestingly, it appears that it was not whether more 

pupils ate breakfast at all that made the difference, but 

whether more were going to the school breakfast club. It 

may be that school breakfasts are more nutritious, or that 

attending the club effectively prepares pupils for learning. 

Breakfast club schools also saw an improvement in pupil 

behaviour and attendance.” 

2 

4 

Where a pupil’s primary 

need is not yet 

academic, they will be 

assessed ahead of their 

start to KS1 and those 

whose SEMH profile 

demonstrates 

significant levels of 

need will receive 

Nurture provision from 

qualified staff for 4 

mornings a week. 

Evaluate pupil 

development termly. 

Children who attend Nurture have a significant chance of 

improving their learning skills (Gerrard, 2005), including 

language and literacy skills (Hosie, 2013) and their academic 

attainment improved, even over the course of just one year 

(Sloan et al 2016, Reynolds et al 2009);  

https://www.education-ni.gov.uk/articles/nurture-

provision-primary-schools 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/social-and-emotional-

learning 

 

When Ofsted evaluated our Nurture provision in its early 

stages in 2018, they noted: Some pupils attend a new 

nurture group where early signs show that positive 

relationships are starting to be developed 

1 

2 

Where a pupil’s SEMH 

or Communication and 

Language profile 

indicates a need, 

enriching interventions 

will be provided by 

qualified staff in the 

form of: 

- Forest School 

- Social Skills Groups 

LKS2 

- Social Skills Groups 

UKS2 

- Sensory Circuits 

Evaluate pupil 

development termly. 

There is extensive evidence associating childhood social 

and emotional skills with improved outcomes at school and 

in later life (e.g., improved academic performance, attitudes, 

behaviour and relationships with peers): click here for the 

EEF evidence base. 

 

When  Ofsted visited in 2024, they reported: Children get off 

to an exceptional start in the Nursery and Reception. The 

school’s carefully sequenced and rigorous curriculum is 

highly effective. Staff prepare children for the next stages of 

education, instilling the necessary language and 

communication skills through enriching activities and 

opportunities. Children build meaningful relationships with 

each other and the well-trained staff who skilfully facilitate 

highly purposeful learning. 

1 

3 

Provide intervention for 

Year 6 children most in 

There is extensive evidence associating childhood social 

and emotional skills with improved outcomes at school and 
1 

https://www.education-ni.gov.uk/articles/nurture-provision-primary-schools
https://www.education-ni.gov.uk/articles/nurture-provision-primary-schools
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
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need of SEMH support 

and enhanced 

transition in their 

preparation for joining 

secondary school with a 

view to boosting self 

esteem and confidence 

through performance. 

Evaluate pupil 

development at the end 

of ten sessions. 

in later life (e.g., improved academic performance, attitudes, 

behaviour and relationships with peers): click here for the 

EEF evidence base 

Establish a network of 

trusted, skilled specialist 

professionals to work at 

CAW weekly in order to 

support children’s 

needs. To include: 

• Family Support 

Worker 

• Primary Mental 

Health Worker 

• Play Therapist 

• Counsellor 

In 2018, Ofsted noted: 

 

• School leaders work well with other professionals in 

the local hub to keep pupils safe and ensure that 

families receive the support they need. Record-

keeping of this work and of concerns about pupils’ 

welfare is of the highest quality. 

 

 

3 

Devise and implement 

our own After School 

Club provision following 

the departure of 

previous provider 

We know our commitment to afterschool provision is 

welcome by children and their families, therefore we plan 

to continue with this commitment to extending children’s 

school day to address the challenges listed to the right. Our 

positive views of the high effectiveness of the WASP project 

have been ratified by Ofsted in the linked report: 

https://files.ofsted.gov.uk/v1/file/2733119 

The Guardian has published an article on the effectiveness 

of afterschool provision as has the Nuffield Foundation. 

2 

4 

Identify children with 

exceptional potential in 

music and fund weekly 

peripatetic instrument 

lessons. CAW Specialist 

Music Teachers [15 

hours Sussex Music 

School] to identify 

future students. 

Click here for the gov.uk ‘report on the call for evidence’ for 

music tuition. We know it to be the case that: 

 

‘In terms of the value of music education, young people, 

parents and teachers alike cited a wide range of benefits, 

including improvements to pupils’ wellbeing and 

confidence and the positive impact it has on wider studies, 

including improving literacy, language and communication 

skills’ 

 

And: 

‘music offered pupils a chance to excel where perhaps they 

may not in other subjects.’ 

4 

 

  

https://educationendowmentfoundation.org.uk/public/files/Publications/SEL/EEF_Social_and_Emotional_Learning.pdf
https://files.ofsted.gov.uk/v1/file/2733119
https://www.theguardian.com/education/2016/apr/20/after-school-clubs-can-improve-poorer-childrens-education
https://www.nuffieldfoundation.org/sites/default/files/files/resbr3-final.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1006059/Report_on_the_call_for_evidence_on_music_education.pdf
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular 

in England 

Programme Provider 

Read Write Inc Ruth Miskin 

Times Tables Rock Stars Maths Circle Ltd. 

Purple Mash 2Simple 

Reading Recovery UCL 

 

 


