CITY ACADEMY WHITEHAWK

Rationale for teacher guidance in Writing

This a guide to how we teach writing at CAW, in this document you will find the process, strategies, documents and
links to curriculum. Happy writing!

The Leadership of Writing

Quality of Education Lead Assistant Headteacher Strategic Leader

Thomas McMorrin Florella Scozzafava Hettie Luna

The Teaching of Writing

To best meet the needs of children from Early Years through to Year 6 in Writing, our lessons are taught as a whole
class, sharing one ‘model text' as our stimulus. The teaching of Writing moves through the three-weekly cycle of
imitate, innovate and invent, allowing for children to spend time focussing on transcription skills before typically
focussing on composition in the latter part of the unit. All children write daily and follow the process of planning,
drafting, editing and publishing. Children are exposed to a new ‘model text’ for each unit, ensuring that the children
under our care become competent and confident writers across a range of genres, becoming accomplished writers
of narrative, non-narrative and poetry. Please see below for more information about our model texts.

We have a carefully constructed skills progression that must be considered when planning, resourcing and assessing
children’s writing.

Please refer to our Expressive Arts progression and Teacher Guidance to ensure that our expectations for Publishing
promote our CAW qualities of aspiration, effort and excellence.

When Medium Term Planning for Writing consider:

Model Text

Planning Support/Time

Model texts are pieces of writing written by class
teachers to demonstrate the skills they would like the
children to learn. Our most successful model-texts
include vocabulary and grammatical constructions
which are aspirational for the year group. For each
Writing unit, the texts will consist of a poem, a
narrative and a non-narrative text.

Each of the 3 model texts within the half-term unit
should have a common theme or stimulus, which
allows children to build on their knowledge of the
piece and develop their vocabulary over the 6-week
period.

For all units, consider how the children will be able to
use the texts as a structure from which to write their
own independent pieces of writing. In order for the
children to be successful, the structure of the text
should be clear and imitable.

When planning your Writing Unit, consider what the
children have previously learnt, how successful this was
and what you would like them to develop and acquire
during this unit. In order to ensure full coverage of the
National Curriculum, refer to the Writing Overview
document in the planning folder.

Teachers’ planning will include opportunities for greater
depth, giving certain children greater independence in
authorial choices. An example of this could be a shift in
the tense, an extra paragraph from a different narrative
voice, perspective or a shift in tone. In Years 3-6, children
who show potential for greater-depth writing will be
given an editing scaffold to support them in developing
their understanding of authorial choice and effect.

We offer daily hour-long Writing lessons, totalling five
hours per week.
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CITY ACADEMY WHITEHAWK

Building competency in Writing:
Imitate, Innovate, Invent

Week One
Imitate

Week Two
Innovate

Week Three
Invent

Transcriptional-fluency focus

A typical three-week unit should look as follows:

When ready, the majority of children
will focus on independent composition.

Sturning start Write paragraph Purple Pen. Purple Pen Purple Pen
Learn the actions one Write paragraph VWrite paragraph Edended White
and wvocab two trree
Bax it up
Toolkit
I t Flanning for Write paragraph Purple Pen Purple Pen Purple Pen
innovate one Wite paragraph Write paragraph Exdtended White
two three
I Flanning for Write paragraph Purple Pen Purple. Pen Purple Pen
invent one Write paragraph Write parngraph Extended White
two three

Poetry/Narrative/Non-Narrative

Across all year groups, children are exposed to a variety of text types. Our half-termly units begin with a week of
poetry, in which the children innovate or invent from a poem. Children also write a non-narrative text, in addition to
a narrative text, every half term - planning for which follows our Writing Overview document to ensure full coverage

of the National Curriculum.

Building Transcriptional Fluency

Handwriting

Spelling

Handwriting is taught daily, using the RWI mnemonics
(in KS1) to support the children in correctly forming
letters. The three-week cycle explained above allows for
a stronger focus on transcription within the imitate and
innovate stages before the children are (typically) ready
to compose in the invent stage.

Once children are fluently printing, they will be taught
how to use appropriate joins. Handwriting is taught and
practised during morning work and modelled by the
teacher during inputs.

All children have regular spelling teaching and practice
at least three times a week in their Writing lessons. A
new rule is taught on day 1, practised on day 2 and be
revisited regularly through Daily Dictation. Please see
our spelling plan for more details.

Alongside this, children are given dictated sentences to
practise the spelling rules they have been taught. Please
see the section below named 'Daily Dictation’ for more
information.
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Example Model Texts:

CITY ACADEMY WHITEHAWK

Model texts should ideally be written by the class teacher and are typically based on the year group’s
Reading Reconsidered text (KS2) or a class text that has already been shared with the children (KS1).
Examples of model texts, story maps and their curriculum or text link are below:

Related text or topic

Model Text

Text Map
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MR. MESSY

Mr- Messy

Mr Messy was a messy person. His clothes
were scruffy. He lived in a horrible house
in Muddleland. The walls were broken!
The garden was untidy! On Monday Mr
Messy wanted a transformation

On Tuesday he swept and mowed. He
even had a bath! Mr Messy did. not know
what to 0y He was not used to ha.vmg
clean ﬂ'Lings‘ He was not used to havmg
clean hairl Mr Mzssg chortled. | think Mr

Mzssy will have to change his name, don't

g @@ »ﬁ% '@

you?

Year BEG — Character Description -

Two Paragragh | o 4 %.'(V) .I <\\ _Q

AR It wasn't a human. [t was so tall that its head was b (‘,)/‘ tjf & ?\ j@ ;;‘ P,
higher than the Tops of the houses. [t was coming O
my way and peering info each upstairs window. } U ?/. /(')A * *
What could it be? Lnuk'mg atit mra._fu.ltg, | decided
it had 1o be some kind of giantl The giant was ® Eﬁ T ” “ Q\M -®
wearing a long, black cloak In one hand he was -
holding a long, thin trumpet. In the other hand he \y T ‘6) y
held a large suitcase. i

I. ﬂ! AR

Paragraph 2 W - jevfg I ([T
As the giant bent down, he turned his head and
glunLed across the street. In the mounli.ght, Imught ( ) “U -- O & 3" ®
o glimpse of a long, pale, wrinkly face with the } ?) s
most enormous ears. The giant’s nose was as sharp Qa /- 2 o $1
as o knife. Above the nose there were two bright .,9'0 &\ |
flashing eyes. His eyes were staring straignt at mel —_— -

Year

s e
FIREWORK-MAKER'S -
AUGHTER

Whaoshl The dark-ligher whizzed past the firework maker’s daugher. Father,

father, lock what | have made|” she roared over the screach of newly i
Fireworks

“What a fire dark-lighter you have mode. But how am | going to find you a
fusband when your hait’s o mess and your dothes are stained with chernicals?,”
he reghed. Lla’s mouth dropped. “Cloan yoursalf up!” he ordered

“You won't be a firework maker forever, you need To ge married,” she
mocked her fother under her breath as be left the reom. Tl srow kml”.

As soon as her father had disoppeared, she grabbed all of the ingredients she
could find. Al of & sudden, she Found herself Throwing rainbow-drops, sizzle
makers and cloud-powder info the cauldron as i They were sprinkles on a
chacelate cake! Finally, she mixed the cancoction with exireme sfrength, spooned
i inside the casing and it if. Pocf. Up above, the matfunctioned firework blew
out be:fore i had even reached the celing. Before she coud sfop herself, she
kicked The workbench, hung her head and waiched a fear roll of§ her fithy
“face and onto the dusty floor. .-

Winuteg lafar, she kffed her head, " can't give up so easiyl” she decided! Sre.
picked up some flowars of sat aret some scorpon of ard It themn Fizz. The
sparkin, glstoring creation ricochefed nto fhe sk oyl Bang! Byl The
majestic display in the distan sky e her breathless. Could this be fhe one?

Th¥ ) s B
M'-\""Eﬂw ors ' * * )
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Year
Four This ¢at

THE OUTSIDE ECHO

us) learn to Af'l,;qbl THE OUTSIDE ECHO Myskesious: Vomitbings  Combinue

| MYSTERIOUS VANISHINGS CONTIRUE

befs domalic and i, ha ke
dasppearing at an alarming rak. Thas
s s s bean, rpectid merar

he oty of Meagin bt et effioors ars werbng eramd the dadk 3
ndcnte th: matching: has sczarred ot looats ad rtiow ar mang b ar
rght Y, athouge smms duw o pukls”

canlavingg cxali be hapsoning in dafight
hours tar. The mofteatim benind Tome

carh ir it cewr. Wbt ot ar Ths importancs of finding tha sauws of
rmary thara sbel shs @ rwpnade o anshnp cmt b eed
For o makhp, e nat ldy  cusgh R griaang th L oF
ealprit i the Towns owcomar. Kaswe ar hair bebeved gafy, relon ol .\du\! for
The Oenfieman’. thas Figurs har b
mgited lnts af might mupicisasly reaming
s aireste Th sedsass smuglad wife
N

atas i s prims st

2 s on oo thing sbeat i,

Fiies hae remmly sgped wp her cmewnty The Ovids Sche har
inmtgton ot the dmgparncs il s cumpalys sl Fretit
pes of mmm fr bml Owe Potr Flos by ur toomi fur
mirny by ining mur campugels it
at prtata patel kg pas
ttmarmas 2t 7 E0pm) and rapring ar
camorus, mfeg u an anmsl ifmatn % e s holes m
hifims and pan a3 507 390, Paass at maw - ar
Wlormin o chargs oF e mewtpsien gl b acs i el danger
When, quattarsd 1 s s smsagh of &

Year OPHIE ANDERSON ) The Proces Nadiag's Lo v
_— author of The Hous icken Legs

F iV e ; X Once upon. a time, a. great warrior, called Princess Nastasya, came to The Snow
LNAS Forest. She carried a bow over her shoulder and a quiver of arrows on her back.
For many years she defended and protected. the creatures of The Snow Forest
drove the water demons from. the viver, calmed the wood spirits whose hows
brought rain and saved. the soul of The Giant Deathless. Then one day, she met
a fisherman on the shores of The Craen Bay. They fell in love and had o
bemutiful baby daughiter. But before the baby was one moon. dld, The Fiery
Wolcano in the north exploded into flames. Smey, a three-headsd fire dragon,
erupted into the sky and. Nastasya's hushand, who was near the volcano at the
tume, became tragped by the furious beast

Grief tore through Nastasya as she watched her husband. disappear into the
flames. Her chest crumpled and she strugged to breathe. She released her Last
arrow, but it missed its target. The arrow clipped Smey’s wing, making him
tumble through the sky, spitting fiery bombs and cinders everywhere until he
collapsed. upon. her. There was no escape. High above, the last arrow flaw on. It
sailed over stars, carring Nastasya's love and strength. |t dipped under the

moan, picking up moonbeams and magic and it landed desp in the bark of the
tall, shm birch. Tears pooled. in Nastasya’s eues, which shane with thoughs of her
orphaned child. But her final breath was filled with. hope, that one day he
daughter would find the Last arrow and then her story would. be remembered. |

Nostasya burned with rage. She shouldered her bow, held her baby close and
climbed o a cave in The Blue Mountain. There, though it broke her heart 1o do
50, sha loft her beloved daughier in the care of the only creature she trusted 1o
keep her safe: The Bear Tsarina. After, Nastasya carved. six arrowheads, strong
and cold enough. to cool the anger in a fire dragon’s heart. The sun set and the
moan, rose three fimes before Nastasya reached the Fiery Volcano and. found
Smey’s cavern. Nastasya charged in and. aimed an arrow af the dragon’s heart
but her husband was 1oo close For her o Take the shot. Acting quickly, she fired
fuve arrows at Smey’s three heads, blinding five of his eyss. Smey opencd his great
wings and flew from the cavern, still holding Nastasya’s husband, unil finally
dropping into him into a. swirl of dragon-fire.

"Oh. John. Faal” she thought in anguish. “You didn't Foresze this, and | didn't

Year
PHILIP PULLMAN Bt k2 s . s s, et v ity e rom

5 boen offere Pantalaimon and semething — another dasman. — lunged. at him and threw him.
INDEPENDENT %o the floor, knocking the breath aut of Lira. Her arms wert wrenched. behind

her. her wrists were Lashed Together and @ hand, covered her mauth 1 sifie her
sersams. But seream. dhe did — lustly

“lorek lorck Byrmison! Help mel™
But could he hear? She might have heard lorek’s roar- in reply but it was a long
woy off. for now she was Jolting over- reugh ground, arms twisted. sobting with
fear and rage. The air was filed with unfamiliar voices

Banl” che gasped

“Tm here - shh. T1L help you breathe. Keep still,” Pan whispered, his meuss-pavs
tugging at her heod untl her mouth was freed and Lyra. was able to gulp
hungrily ot the frozen air

A whip cracked the air and the howl of racing dogs could. be heard over the
tundra, the snow was Falling thickly and the dy was dark. Presently, Lyra

,/_’\\
) became too cold to peer out any longer and. she lay down. She dipped uneasly info
orthern e

% . &
! Lyra startsd awake. She had 1o shield her eyes from the power-ful anbaric light
]_ g S overhead. which was swivelling 1o find the new arrivals. Lyra's captor thrust her

&

Jorward towards a figare in o Long, white coat who fock out a drow-string purze
and counted out a dezen heavy coins into the hunter's hand. Without a
backward gance. the tws men cracked the whip and sped away info the avenus
of lights untl thay vanished into the dark beyend.

Pantalaiman at her car, a goldfinch now, hissed, “Act stupid and dim. They

h‘ mustnt realise who you are.”
She followsd the man v the thrsshdd of e building infs & room brlianty 1t
by oo, forescent ights averhaad and vith o faint, perpotual hospital-medical . sk
s DARK N Y coid 7 p
e e amall. A'eold terror trickled, down, Lpa's spine. the had. been brought directly ta AL P 06d H
35). < B e Q¥ 3

the so-called Ficlds of Bl — Lyra had arrived at Bolvangar
I

= N =
p- R ‘L __ Bolvanaar.
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Publishing examples

Planning Support: » Staff Shared (T:) » Planning 2019-2020 » Planning Templates 2019-2020 » Writing
Planning for Writing Units follows a FesrGropsndTecher Vit S

Context:

repeating structure of:

Monday Tuesday Wednesday Thursday Friday

mitate:

e The Imitate Phase: where children
learn the skills demonstrated in
the Model Text.

Innovate:

e The Innovate Phase: where
children begin to apply these T
skills in a controlled context.

Cold Write Publishing

e The Invent Phase: where children
independently apply these skills
to their own writing and ideas.

Within each of these phases, children should be recording in their books and receiving written and verbal
feedback to enable them to recognise their successes and continue developing their writing skills. The most
successful lessons are those which focus on quality over quantity and those which value the writing process
of plan, draft, edit, re-draft.

Z
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CITY ACADEMY WHITEHAWK

As independence in a year group (for example Year Six) or the intended skill is in evidence, it may be
decided in the planning phase and with consultation with the Strategic Lead that the imitate phase is
skipped.

Innovate
plamung
Planning for  Write Purple Pen Purple Pen
innovate paragraph one  Write Whrite AN
paragraph two  paragraph | |
three Purple Pen
Extended Whrite
|mi.tate
Su classroom =
environments page
For outcomes :
Stun.ning start  Whrite Purple Pen Purple Pen
Learn the paragraph one  Write White
actions and paragraph two  paragraph three
vocab Purple Pen
Box it up Extended Whrite
Toolkit
Invent

See lemng page

Planning for

invent

Whrite Purple Pen
paragraph one Write

Purple Pen
Whrite

paragraph two paragraph

thrree

Purple Pen
Extended
Whrite
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Most effective lessons look like...
The most effective Writing lessons are those which are planned and designed with the needs of all
children in mind.
Below are a range of different lesson structures to explore and develop as you get to know what works
best for the range of learners in your lessons.
Immediate | Reflect and IML::::’ =1 Assessment IndL::;?dent Evaluate and
Engagement Perfect "9 Accountability " | pemonstrate
Time Time
Immediate IndLea| mingent IML::J;?::;HI: Assessment | Reflectand | Evaluate and
Engagement Time S Accountability|  Perfect Demonstrate
Independent
Learning
Immediate | Reflect and Time IML:.?"i Assessment | Evaluate and
Engagement Perfect 'ﬁm:g Accountability| Demonstrate
Immediate | Reflect and Independent| - Independent T
Zellluad - Learning | » countabiity| ©2™" | pemonstrate
IndependentLearning Time Time Time
Immediate IMLeaElcmE ingc e Assessment IngmE. ngn % Assessment | Evaluate and
Engagement Time Accountability Time Accountability| Demonstrate
Immediate ! ml:l?dat Assessment | Evaluateand
Engagement Tim:g Accountability | Demonstrate
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SEND support

In Writing, we best meet the needs of all pupils through careful consideration of task design, scaffolding and lesson structure. Our
lower attaining SEND learners are supported through the use of our Writing Competencies Progression structure, giving them

appropriate scaffolding when sentence writing and supporting them with letter formation where needed.:

Teachers should regu[ar[g assess those children Workmg at the above levels, focu,ssmg on how best to support the learner in makmg

The Mechanics of writing:

WM WM2 WM3 Wil WM5S WM6
can mark make I can form some letters | | can form all letters | can write my nams | can write & CVC word | | can write a simple
acturately seftence
Sentence writing:
Swi SwW2 SW3 SWA- SW5 SW6 Sw7 SW8 swd
can trare over | | can trace over | | can copy | can copy | can write a | can write a | can write & | can write a am riady o

wellow writing yellow writing wellow writing yellow writing senfence wsing | sontence using | sentence wsing | sentence after | write
with some forming my onto green lines | onto gresn lines | green lines green. lines with | green lines aural rehearsal | independentlyl
BLLUrAlY letters correctly | with the first from listening | same words after awral with an adult

letter of eah to a recording | written by the | rehearsal with | without green

word done for teacher after an adult lines

Me tral rehearsal

ldea generation:
IGI 1G2 1G3 ICh IG5 1G5 IG7 1G8
| can mpwt;"o:lpg | can finish a | can finish a | can generate an || can generate an || can generate an | | can link my new | | am ready to
idsas from my setence with an | sentence with an | idea with help idea. with help idea wsing my ideas together think of ideas
text map or other | idea of my own idea of my own From an adult from a word oW experisnces cohasvely independentlyl
lzarning with help from with help from bank after talking to
an adult and a an adult an adult
visual word bank

progress to the next step. These records will be kept centrally and referred to in termly Pupil Progress Meetings.

Where the WrLt'mg Competenc'ws are no longer approprLate (in the maJ'orLtg of KS2, for example), our lower—at’tammg Writers are
supported through We[[—scaffo[ded plans (see plannmg examp[es below), dai[g whole-class text rehearsal and thorough lesson

preparation.
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Components of Writing Lessons

Daily Dictation

The Planning Lesson

A daily dictation should take place at the beginning
of most Writing lessons in KS1 and KS2. This high-
pace component of the Writing lesson should
involve the teacher dictating a sentence which the
children then write on whiteboards. All classrooms
should be resourced with a RWI Speed Sounds
chart for the children to use to support them with
spelling. In Years 3-6, the children should identify
the subject, verb and object of the sentence where
appropriate. There is an expectation that in Years 1-
4, the teacher then models letter formation on the
board before the children then copy the sentence
into their Handwriting Books, focussing on
formation and joins as needed, reciting Read Write
Inc. letter formation rhymes as appropriate.

Teachers should refer to the National Curriculum
spelling rules for the appropriate year group when
composing their sentences.

The planning lesson is an essential component of
the writing process, where the children are taught
to generate their own ideas and prepare
themselves for the writing that will take place
during the week. Plans should be appropriately
scaffolded for the varying needs in each class.
These lessons are structured with high
accountability in mind, with the expectation that all
children have an idea to share with the rest of the
class. Time is given for each paragraph for the class
to discuss their ideas in partners before the teacher
then cold calls children around the room before
they all write their ideas on a plan. Examples of the
planning documents used by children can be seen
below.

=




CITY ACADEMY WHITEHAWK

Literacy Teaching In Early Years

Our Literacy Mission

e Teach beyond the curriculum to prepare children for Reception or Year 1.

Foster a love of writing from all pupils, regardless of attainment.

Grow children’s stamina for writing and develop their writing toolkit.

Grow children’s confidence to take on challenges in their writing and to do so with increasing independence.

Use text-led learning to inspire and immerse children in engaging and exciting learning.

Literacy teaching is seen as a vehicle to teach the majority of other Early Learning Goals (ELGs)/areas of learning (AOLs). Key
questions for these subjects are detailed in the AOL maps and are then mapped out onto medium term plans by teachers.
This ensures that these important questions are thoughtfully woven into literacy teaching and link in a meaningful way to
the current topic. In this way, learning of key knowledge from other areas of the curriculum are woven into exciting text-
based learning and avoid being learned in isolation. Here children are encouraged to make links with learning across all of
the areas through their own experiential literacy sessions. Learning in this way allows for slow expositions of key texts which
is supportive in promoting a real ‘love’ and enjoyment of a key text.

Purpose for Writing (PfW)/Purpose for Mark Making (PfMM):

The writing tasks/opportunities the teachers design are well considered and meaningful in literacy lessons. Children are
posed with a problem/task related to the hooks designed for the topic text which writing will help them to solve. Working in
this way allows children to engage in writing tasks multiple times a week which support children in regularly revising key
writing competencies. Where appropriate, these tasks will also encourage conversation around the key questions identified
across other AOLs for that time. An example of this would be children discovering photos of Evil Pea in their school causing
mischief! They write a wanted poster for the Sussex Police who later visit that week and engage in these Evil Pea discussions.
The teacher leads a PSED focused discussion during the task about what Evil Pea could do to fix his mistake.

In Nursery, a child-initiated approach is adopted with regards to creating Pf/MM opportunities. When children progress into
Reception, this approach is continued until practitioners judge that children are ready for this practice to become an
expectation.

How does this support children in their writing?
e Children are engaged and excited by the experiential hook-based lessons. They are keen to write and be involved in the
exciting narratives the teachers create.

e Learning is exciting and memorable, meaning children make strong connections across a range of AOLs covered in the
literacy teaching e.g. Children learn facts about stars by engaging in letter writing to the topic’s character who believes a star
can be caught..

e Children feel empowered to write as they feel their writing is purposeful and useful to a cause.
e Children see the power of writing as a communication tool and the impact it can have.

e Children are immersed in learning and their imaginations are sparked. Through this pupils’ idea generation for writing and
their understanding of their own writing is supported.

e Children’s ability to write in role and make links with a storyline is developed.

Recording Evidence of Cross-Curricular Links

Literacy tasks are designed to incorporate the key questions outlined on the AOL maps. Where relevant, staff record quotes
of the children speaking about their learning onto their work. This captures the child’s voice and evidences their
understanding of the key concepts taught that day. &

{
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Transcriptional Writing

As children develop as early writers they are required to master a vast range of writing competencies. Children need to be
given the opportunities to overlearn these skills by engaging in writing tasks regularly. It is important to develop the author’s
voice but children must first begin to develop an increasingly secure basis of competencies. Therefore, before writing
children engage in discussions about their ideas to develop their sense of voice and language structures for writing but
when writing, staff make the judgement, based on the child’s writing level, as to the level of transcription that will be used
for each child. This avoids children becoming overloaded with demands for writing and helps to tailor each writing task to
align more with the skills the child needs to develop. As children become more secure with writing competencies, the
expectation for children to construct their own sentences independently for writing increases.

Please refer to the ‘Reception Writing Mark Scheme’ for more information about how these writing competencies are
assessed and developed in Reception.

Reception Writing Groups Progression

Child-Initiated LS L e o Streamed Groups
Small Groups

Child-Initiated

Provocations are used to invite children to solve problems four times a week. This is to foster a love of writing
and empower children to see their writing as a powerful communication tool. This also supports children to build
confidence and enjoyment of writing and mark-making.

Teacher-Led 1:1 & Small Groups

Expectations and routines surrounding writing have now been established and children are keen to engage with
writing tasks. This means children respond positively to adult-initiated writing, often many requesting to write.
For those who are ready, opportunities for independent writing or larger groups are used. Teachers differentiate
tasks according to each pupil’s needs. Adult led writing opportunities are created four times a week and the
majority of children will write 3-4 times each week.

Streamed Groups

In order for children to have multiple opportunities to apply and rehearse the skills taught in their daily phonics
lessons, children are organised into writing groups which provides children with the opportunity to write up to
four times a week with an adult. Children are grouped according to their writing abilities. All children's progress is
reviewed in a weekly team meeting where next steps and the possibility of moving to a new group are discussed.
Children's names are highlighted in their RWI group to help adults appropriately target sounds and words for
writing. Those requiring further support with letter formation (LF) can also be highlighted to adults. This also
supports early identification of those who may have disparity between their writing and reading attainment.
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Ratio 1:1 1:2 1.2 1.2 1.2 14 14 or 1:3
put. the. | no. of. my.
t. the. |. no. . My, f h said
Red Words nfa . the . the put. the. I no put. the. |. no put. the. I no. of my.|  for. he. your. said.
for. he you, be, are,
. . 4 sound+ words,
m-x, Set 1 Special m-x Set 1 Special |All Set 1, Set 2 Special
Sounds m-x m-x m-x - . Focus on Set 2
Friends Friends Friends X ;
Special Friends
My name & 1CYC . o . o Ir_1d.ependenl 1 amdlt Il:ldlependenl 1 amdit Independent CYC
| am' or "Itis' C¥C 3 | | am® or "Itis' CV¥C 3 ig" zentence, then is' sentence, then
word. followed by =sentence. then
Focus letter Formatiordfine word sentences #& |word sentences & supported CVC red supported CVC red supported complex
; _ f am madt K iz fun word!SF sentence wordlSF sentence bR »
motor intervention - - sentence
writing writing
Name Name (LF) Name (LF) Name Name Name
Name Name Name Name Name Name
Name Name Name Name
Name Name
Name Name Name Name
*
Children MName’ Name MName (LF) MName
Name* Name Name Name Name
MName [writing cve Name Name
sentence] Name
Name Name
Total 8 5 8 9 2 9 8
Key: HA marking grid HA marking grid
black = §54/1:1 pink = ditty green = green
grey =55C red =red purple = purple

Reception Extended Group Writing

Children who are identified to consistently demonstrate proficiency in writing simple phrases and sentences
independently will be moved onto a next phase of writing. As children have already demonstrated they are
secure with segmenting, blending and the mechanics of transcriptional writing, the focus is now on building their
stamina for writing and their authors’ voice. Children will engage in co-constructing sentences before writing,
working towards constructing and writing their own sentences independently. Alongside this they will also be
challenged to write increasingly complex sounds as well as rehearsing the Red Words and Special Friends taught
in their phonics groups. Where relevant, children will also experiment with different narrative styles such as ‘Once
upon a time' as well as moving on to write simple Talk for Writing stories. All of these practices support children
to exceed the expectations of the Writing ELG and prepare them to be highly proficient writers when entering
Year 1.

Extended Group Writing Marking Grid - How do | use it?

Continue to refer to the Reception Marking Writing Guide to mark H, M or | in each box. The difference here is
that you will no longer be marking segmenting and blending explicitly as children have been previously
identified to be secure in writing 3-4 sound words. Instead, underline words or sounds in yellow highlighter that
children have copied from an adult's modelling. This will identify the specific Special Friends, Red Words or
phonetic spellings attempts which children require further support on. Alongside this, the other mechanics of
writing can be monitored using the marking grid.

Extended Group Writing - Marking Grid
Date Ratio ‘ ‘ Staff
Finger Spaces Sentence Construction
Punctuation Sentence Retention
Capital Letters Underlined = copied from medel




Feedback
Please refer to our Feedback and Marking Policy in line with this guidance
Please refer to Appendix 1 for the CAW EYFS Marking Scheme.

Written Feedback:

The purpose of written feedback is to
support the child in proof-reading their
writing and to promote good progress
for all children.

Ensure adequate time is set aside for
children to complete their feedback in
purple pen. This should be ideally
included within the daily lesson structure
to give ample time for reflection.

See the Feedback policy for the CAW
marking symbols.

5/ A ———
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Verbal Feedback: In

some instances, it

may be more

effective to convey

praise and next steps verbally — either
within the same lesson or at the
beginning of the next.

/)
. LD US4 Qormal languoge.
) Use_gotmal - Longuos PP

This may be used to show that
conferencing has taken place within the
lesson and teachers can use bullet points
to show what was discussed if this would

be helpful for the child. ?
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|
Impact of marking

C ——

Impact for child: able to see and Errors are then accurate in Any edits should be evident in the
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sitLy 9 3 b4 oprpheber?
AT . AR Y
SIS Frgs FRrtsrog
..nl.l"

reflect on the key shills. subsequent wrifing. Friday's Extended Write. |
Impact for teacher- assessment

oppor funity ('mform.s next day’s Purple pen use should demonstrate

teaching) and informs that day’s proofreading and, if appropriate,

maodelling. editing with a view to improving impact

Removed for invent week. on the reader

Pupil outcomes

Intended Learning Exercise Books/Demonstrable Outcomes

Learning Objectives for individual lessons should be
taken directly from the National Curriculum (some
may be condensed or slightly adapted due to
length) e.g.

Exercise books should demonstrate the learning
achieved in the lesson and are opportunities to

To be able to write pieces describing settings,
characters and atmosphere and include speech that
helps picture the character’s personality or mood as
well as moving the action forward.

To be able to describe settings.

To be able to use speech which helps picture the
character’s personality.

To be able to use speech which moves the action
forwards.

assess the children’s progress against the objective.

Teachers in key reporting year groups will store paper copies of the assessment framework in a centrally
located folder. This will be referred to in Pupil Progress Meetings and moderation events.

%
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In Development

In Years 3-6, the teaching of spelling rules is now taught in the following structure:

P1 P2 P3
Week 1 Teach skill 1 (no dictated sentence but DD sentence with skill 1 DD sentence with skill 1
whiteboard work through the Pix| slides)
(extra time due to no PP)
Week 2 Reteach skill 1 OR maove onto teach skill 2 DD sentence with skill 2 (or 1 if DD sentence with skill 2 (or 1 if
reteach) reteach)
Week 3 Teach skill 3 DD with skill 3 DD with Skill 3
Week 4 Recapping 3 skills from this term DD with skill 1/2/3 from this term DD with skill 1/2/3 from this term
Week 5 DD with skill 1/2/3 from last term DD with skill 1/2/3 from last term DD with skill 1/2/3 from last term
Week 6 Catch up week if reteach needed

Homophones & CEW (or year g#pup issues) dripped into sentences in DD throughout term.

In order to further support our Greater Depth writers in considering language-use and its impact on the
reader, Year Six are now using an additional editing scaffold for potential GDS writers. Please see below:

Weiting with. infantion and

Rewrite the senfence in the

po.ssi.vc.

Change where the reported
clause is in a senfence with

speech..

Begin the sentence with a

subclause, u,si.ng a verb in

the progressive form (ing).

Rewrite the sentence in as

ew words as possible.
T po

Think of on adverb 1o use
which will build Lour

character or sefling even

qurther.

Rewrite a sentence so that

the structure is a main-
clause sandwichl

Read through Youer-
paragraph. What does

your reader not need? Cet

rid of it!

Pick a sentence. Annotate it on
the left page, explaining the
reason. for your vocabulary

choices and the intended impact

on your reader

Choose a sentence to add
appropriate J‘Lgu.mtwa

langu.age 1o.

Since Spring 2023, our most proficient writers in Years 3-5 also use an editing scaffold.

In our Nursery setting, the marking symbols below are currently being trialled:

Nursery Pre-Writing Mark Scheme

Name
Writing

Child makes random marks to represent their name.

Child forms 1 or 2 letters of their name. The formation may not be correct.

Child forms the letters of their name but in the incorrect order or backwards

Child forms the letters of their name in the correct order but with incorrect formation.

| Dl wW| N~

Child can independently write all the letter of their name in the correct order. The first
letter must be a capital letter.

Complete on Marking
Sticker

Pressure

v | Child presses lightly with their mark making tool to create faint marks.

x | Child uses good amount of pressure with their mark making tool to create marks.

Dominant

x | Child swaps between hands whilst mark making

%
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Hand v | Child only uses preferred hand whilst drawing
Grasp PG | Child uses palmer grip See the below
DP | Child uses digital pronate grip for picture of
- , - grasps.
FF | Child uses four-finger grip
TG | Child uses tripod grip
Meaning to Child gives no meaning to the marks they make
Marks 2 | Childs begins to ascribe meaning to the marks they have made with adult prompt
3 | Childs begins to ascribe meaning to the marks they have made once they finish
4 | Gives meaning to marks they make as they draw, write and paint
Drawing DS | Disordered scribbles —these scribbles are usually the result of large movements from
Stage the shoulder, with crayon or marker held in the child’s fist.

CS | Controlled scribbles — child may make repeated marks on the page—open circles,
diagonal, curved, horizontal, or vertical lines.

LP | Lines and patterns - writing is made up of lines, curves, and repeated patterns. Child
try to imitate this in their own writing. So while they may not write actual letters, you
may see components of letters in their drawing such as symbols. These might include
lines, dots, and curves.

OP | Pictures of Objects or People — children draw basic representations of objects and
people using basic shapes

Letter 1 | Child makes no attempt to write letters If a child begins
Writing 2 | Child begins to copy letters with visual prompts in front of them to write words,
. (NOF e.g. copying letter from a flash card co.m.plete a .
including 3 | Child begins to form letters anywhere on the page with a verbal wrltlng marking
hame prompt e.g. around the apple, down the leaf sticker.
writing) 4 | Child independently writes letters.
Child x | An adult has guided this activity.
Initiated Vv | A child has completed this work independently.
Staff The staff member writes their initials to show who has completed this activity with the child.

Complete On Paper

Only if a child has attempted to write their name or letters:

Say, "Purple pen when we practise again!”

1. Choose a letter they have written to improve.

2. Saying the handwriting phrase, model in green biro (teacher) or blue biro (support staff) pen
3. Repeat again in yellow highlighter.

4. The child uses purple pen to trace over the yellow highlighter with support.

5. The child uses purple pen to have another go.

Speech

22

If writing/drawing is difficult to decipher, write the word(s) or a short explanation next
to it on the child’s work.

If a child has been mark making or writing one word, include a short quote about what
they say about their drawing e.g. “It's me and mummy”

Stages of Pencil Grip

Palmer Grip

Digital Pronate Four-Finger Grip Tripod Grip
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5

Stages of Drawing

Disordered Scribble

Controlled Stribble

Lines and Patterns

Pictures of objects or
people

Appendix 1:
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CAW Reception Writing Mark Scheme
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